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ABSTRACT 

This research explores the gap between students and lecturers and 

introduces a theoretical concept of a technology-based evaluation system 

for higher education. This system tries to build a stronger connection 

between teaching and learning by using anonym continuous dynamic 

lecturer assessment from student feedback. It tries to bridge the gap 

between lecturers’ and students’ relationship in the case of giving 

feedback during classes by students to create a better learning outcome. 

As lecturers receive the feedback at the end of semester neither can they 

understand their weaknesses until the end of the course nor can students 

get the benefit of the lecturer improvements for themselves. This means 

if lecturer changes the teaching style in the following semester the 

current students would not get the benefits, whilst the needs of the new 

students may differ from the previous ones. This conceptual framework 

attempts to introduce a new way of dynamic evaluation which is active 

during the whole semester for students to anonymously enter their 

comments and questions. This will help lecturers deliver in a better way 

by analysing the feedback and questions immediately in the next class. 

This system will help the shy student who cannot speak openly and give 

their opinions. It also avoids the empty and invalid evaluation at the end 

of semesters. The results from this system could then be used as a part of 

lecturer appraisal.  
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INTRODUCTION 

One of the most significant current discussions is that there should be a connection between teaching and student 

learning to have an effective learning outcome (Palermo, 2011). However, how can this connection be built? 

Lecturers are trying to understand their students’ learning progress by questioning students or by observation. On 

the other side, over the semester lecturers are receiving a lot of positive feedback but at the assessment time, 

lecturers realize that students still struggle in their courses.  

In contrast, when students fill up the evaluation forms which they receive to assess the lecturer, they bring up 

negative points and rate the lecturer low. Afterwards they also complain to others that then lecturer did not know 

how to teach and they did not learn anything in the class. 

Whose fault is this then? The lecturer does his/her best to deliver in the best way and even ask students and give 

them the opportunity to contact the lecturer whenever they have a problem. So what happens? Why do not the 

students ask for more explanation and help?  

One possible reason is that, perhaps they do not realise that they have a problem and not learn or at the time they 

face problems, they do not have access to their lecturer. Another reason could be that they are shy and don not 

want to ask questions in front of the other students, because they are afraid of their friends’ or even the lecturer’s 

judgment  (Schweisfurth, 2013). They may also be concerned that if they do complain about the lecturer’s teaching 

style, it may affect their results. 

Another point is that students are not willing to fill up the evaluation forms, either they do not care or they do not 

like to spend time on it (White & Kiegaldie, 2011). The famous comment you can hear is: “The class is over and my 

feedback cannot benefit me!” 

The project is looking for a tool to create a suitable link between lecturer, student and learning outcome. This will 

help the lecturer to improve their teaching style (White & Kiegaldie, 2011) during a particular semester. At the 

same time students can openly give their feedback in a way that would not affect the lecturer’s opinion about 

them and it will remain anonymous. The most important point is that students can get assistance from the lecturer 

in a way that they feel comfortable about asking any questions (Schweisfurth, 2013). Therefore their continuous 

and dynamic interconnections can help the lecturer to meet teaching excellence, which can help students during 

their semester. 

 

BACKGROUND  

Importance of Student Feedback in Evaluation  

Quality assurance and professional development are two main reasons for teacher evaluation which is introduced 

by Danielson and McGreal (2000). The first one is attained through summative and the other one achieved by 

formative evaluation. The former one is aimed to license, hire and evaluate for promoting and demoting. Whilst,  
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the purpose of the latter is to encourage the professional progression and development of the lecturers and 

improve the performance by providing feedback (Peterson, 2000). 

The purpose of formative and summative evaluation is to evaluate lecturer performance; however, the formative 

way aims to evaluate the improvement of the lecturer performance, while the summative objective is to 

determine the sufficiency of performance improvement from which the lecturer can be rewarded. Although each 

of them is valuable they cannot reform on their own (Namaghi, 2010; Nygaard & Belluigi, 2011). The combination 

of them provides optimum opportunities for professional development (Nolan & Hoover, 2008) and tenure 

(Brandt, Mathers, Oliva, Brown-sims & Hess, 2007). 

Some lecturer evaluation systems use summative evaluation instead of formative to build a case to dismiss 

incompetent lecturers. According to Danielson & McGreal (2000) this method has some weaknesses. (a) It would 

not provide an open and honest atmosphere between lecturers and supervisors or deans; (b) it could increase 

anxiety which makes it difficult to admit the weaknesses during discussion; (c) it would not encourage the lecturer 

to interact with other lecturers and colleagues on what they need to improve to guide students to success; (d) 

there is no clear guidance to improve performance; and finally (e) it does not motivate a mediocre lecturer to 

improve nor a good lecturer to be excellent.  

Namaghi (2010) argued in his article that there are other factors which need to be considered to provide a better 

image of teaching performance. Students’ opinion should be taken into account in contrast to lecturers’ lesson 

plans, classroom observations should be done, self-evaluation is needed, profile assessment, the achievement of 

the students which is tested by a standard tool, and student sample work reviews. Although these are useful 

sources of information each of them has its own limitations.  

The present project is focusing on the student assessment of lecturer, which is one of the most significant parts, as 

students are the most valuable element of each university. All the efforts are put for them to increase their 

achievements, so they have to play an effective role in the lectures assessment. 

Gap in Knowledge  

Using the rating system is a common practice in most higher education systems. The Likert 1-5 scale is used for 

these kinds of surveys that ‘1’ stands for “very poor” to ‘5’ for the “very good”. The two most important purposes 

of these rating systems are providing feedback for the faculty to improve teaching capability of the lectures and 

using it as a tool for lecturers’ appraisals (Marsh & Roche, 1997).   

The rating system has some drawbacks: it does not give the opportunity to the students to give their personal 

opinions as they have to follow the planned questionnaire. As it is distributed at the end of last class (paper-base 

or online survey) students do not show their interest in filling up the forms so it may affect the result of survey. 

Students feel that they do not get the benefit of the result as their class finished.  

This type of evaluation cuts off the direct relationship between lecturer and student for giving feedback by 

students. The assessment is distributed among students on the last day of the class by faculty (Figure 1) and after 

the analysing of survey results are shared with the lecturer (Figure 2) while data collection itself is not  



                                MALAYSIAN ONLINE JOURNAL OF  

                                   EDUCATIONAL MANAGEMENT                                            

               (MOJEM) 
 

                                     http://mojem.um.edu.my   41 

 

 

improvement or evaluation (Ramsden, 1992). According to Nygaard and Belluigi (2011) timing is on of the most 

important factor that impact the validity and relaiability of the evaluations.  

 

Figure 1. Lecturer Evaluation Time Line 

 

 

 

 

 

Figure 2. Lecturer Assessment by Student 

 

The most important part of this system, which is the student and lecturer relationship, is not taken into 

consideration. The students want an immediate reaction after their feedback (Sprague, 2008), but in this kind of 

system students are not even informed of the result of the survey, and also the lecturer does not even realize the 

reason behind the evaluation.  
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In the dynamic continuous lecturer assessment (Figure 3) by student system the students have the opportunity to 

share their opinion while it is anonymous and they will get the benefit of lecturer reaction accordingly in the next 

class. But why do not Asian students share their opinions in the classroom? There are some reasons behind it such 

as they are shy to ask or give feedback in classroom.   

 

 

 

 

Figure 3. Dynamic Continues Lecturer evaluation by Students System 

 

 

 

Figure 4. Continuous Lecturer Evaluation Time Line 
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Asian students are different from Western students. If a lecturer enters a university course in USA or Europe and 
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2006; Rao, Singhal, Ren, & Zhang, 2001). Students want to understand what they are learning and use any chance  
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to gain knowledge. Which equates with the idea of Student Centred Learning (Zhang, Biggs, & Watkins, 2009).  It 

does not mean that Asian students do not want to understand the theory which the lecturer is explaining. Asian 

students are also keen to learn more. However, in the classroom they are quiet and generally do not ask question 

or interrupt the lecturer (Rao et al., 2001). In their culture the lecturer is a wise person who should not be 

questioned. Furthermore, since this wise man takes his time to share his knowledge with his students, students 

shall be grateful for this opportunity. In China especially, lecturers face this learning style (Rapee et al., 2011). 

Confucius already explained in his books that students are not allowed to discuss a topic with their master before 

they understood it. In this point, understanding does not only mean that you understand the theory; it also 

includes re-thinking, practicing and professionalizing. Students have to get experience first, before they are 

allowed to discuss it with their Masters (Jahng, Krug, & Zhang, 2007).  This learning picture still exists in today’s 

Chinese learning style and students are trained in it from the time they enter this education system. Another 

reason why Asian students are passive in classrooms is the teaching style. In Asia, frontal teaching (lecturer focus 

teaching) is the most used practice and in this way students do not have the chance to interrupt the lecturer 

(Denson & Zhang, 2010). This means, that the lecturer is the active person in the classroom, and from the 

beginning to the end of the class he will talk (Denson & Zhang, 2010). Questions from students are not allowed and 

if a student does not understand the topic of the class, he/she normally will find other resources to understand it. 

Questioning in classes is not common and if today a lecturer asks students: “Do you have a question?” students 

will keep silent, because they are not used to this scenario (Hofstede, Hofstede, & Minkov, 1991).  

Different generation of Higher Education students 

Who has not heard older people say: “The young generation is so lazy and cannot do simple things. In our time, 

we…” But is this true? Is the younger generation really lazy compared to the past? It is true that the younger 

generation is different from the older generation and that between every generation there exists a generation gap 

(Brennan, 2010), including today’s generation. But again does it mean that they are lazier? Let’s see it from the 

learning style view; today’s students have different learning habits compared to older generations. Today, students 

are multi-tasking; they are doing two or three activities at the same time (Lehrer, 2006). For example; students are 

using their mobile to check their e-mails, read news, chat with friends and post news on Facebook all at the same 

time (McEwan, 2009). For this point, it cannot be said that students are lazy. In this way, people could say that 

today’s students learn differently and faster. Faster, because of multi-tasking (McEwan & Castells, 2009; White & 

Kiegaldie, 2011), students can do three or more assessments at the same time. However, speeding up working 

processes could risk the process itself (McEwan, 2009). Every project needs time for planning, coordination, 

proceeding, controlling and modification before projects are successfully done. But is this possible in multi-tasking? 

In the past, students learnt one process for a project and concentrated on one object until they successfully 

finished it (Schiefer, 1996), and until today most people follow this rule in doing their work. Lecturers prefer to ask 

students to do the activity first, before starting a new activity, which is the opposite to the activity planning 

structure of today’s students. Furthermore, students are acting more independently today as compared to the past 

(PrincetonOne, n.d.). They are doing their work at their own convenience and at their own pace (Schofield & 

Honoré, 2010). Moreover, they are questioning the usefulness of the work. If it is not valuable for their study 

progress they will consider whether to do the work or not. 
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Generation Y 

‘Net Generation’, ‘Digital Natives’ or ‘Generation Y’ are the labels which are given to the group of individuals who 

were born between 1980 and 1994. Recently they have attracted extensive attention to themselves (McCrindle, 

2006). McCrindle,  argued that this generation has been characterized by their information and communication 

technologies’ knowledge which they are dependent on. They spend most of their time with their electronic 

gadgets and games (Prensky, 2001; Schefiled, 1996) 

Immediate answers and fast access to information are the Generation Y expectations. They seek information 

assertively and are experts at multitasking, although it seems they do not pay enough attention to the individual 

tasks (Barnes, Marateo, & Ferris, 2007; Prensky, 2001). In addition, Prensky (2001) mentioned that, there is wide 

gap between today’s university students and their lecturer which is named ‘Digital Immigrants’. Therefore, 

lecturers need to change their teaching methods to match their students’ skills and expectations. 

The Net Generation, who has grown up in the digital culture, has different expectations, preferences and skills 

even in the education system (White & Kiegaldie, 2011). They prefer to receive information quickly; adept at 

processing the information rapidly; they prefer multi-tasking access to the information than a linear one; lower 

patience for lectures; prefer active learning; they want to have access to information via RSS feeds and so on, 

these are examples which Kennedy et al. (2007) mentioned in their article.   

 

PROJECT DESCRIPTION 

Lecturer Evaluation by students  

Paper Base Evaluation Forms: The common form of the lecturer evaluation form is a scaled paper based system 

which is given to students at the end of semester. There are some points that are never asked of students in the 

scale form of feedback system. Almost all institutes and universities used the paper base feedback system. In this 

system, students evaluate the lecturers’ teaching capability, covering the syllabus and sharing knowledge by using 

the rating scale system. This system has some weaknesses. First, these kinds of rating systems will not give an 

opportunity to the students to give their feedbacks openly and they are limited to the questions. They cannot give 

their opinions and suggestions as they have to answer the prepared questions. Second, they rush to go and they 

do not like to answer and it may give invalid answers. Also, sometimes a personal issue could affect rating 

lecturer’s teaching ability. The third reason which also could affect the validity of the evaluation form is that some 

students fill up the scale carelessly as it will not benefit them as the class is finished. For more criticism of these 

formative and summative evaluations see Winchester and Winchester (2011).   

Online Evaluation Forms: Some universities are using the online feedback form which is still given at the end of 

semester for assessing lecturers. The online feedback forms may solve the rushing problem but the first and third 

problems still remain. Additionally, the online evaluation form is still handed out at the end of the semester and 

students do not get the benefit of any changes in their current courses. 
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Dynamic Online Evaluation Forms: The online continuous dynamic feedback system offers a better solution to 

these problems. The system gives the student this opportunity to give their feedback whenever they want. This 

will help the lecturer to understand the weaknesses during the semester in order to take action. Students can 

share their suggestions, difficulty in learning, and ask for more discussion in the next class.    

Why are we using Technology? Why Google Doc? 

These days our life is much computerized and we do not want to lose even one moment in doing paper work. 

Paperless systems are very common nowadays; even school education systems are relying on the technology. On 

the other hand, generation Y are more into technology these days and like everything online. The other reason is 

that this system is internet-based and keeps the feedback anonymous and gives the student the feeling that they 

are free to write whatever they want. As nothing can be traced back to their emails and their handwriting they can 

share their feelings and ideas openly.  

There are several tools for online lecturer and student interaction, but most of them do not have the factor of 

anonymity. Facebook is a very good tool for interacting but some lecturers do not like to share their Facebook 

account with students as they do not want to mix their personal and career life. Nor do they have time to create a 

new account dedicated to students. Facebook also does not have the anonymous factor as the student name or 

nickname will appear there. Forums and blogs also have the same problem.  

The Google document online form provides the facility to keep the anonymity of the feedback as they do not need 

to provide their email address when anyone fills up the form. It is easily accessible even via smart phones. The 

other good thing about it is that lecturers can change the question according to the subject matter or get their 

opinions regarding one issue.   

How the dynamic feedback system works  

The dynamic continuous lecturer assessment has been developed using Google Document Form. There are five 

open-ended questions which can help lecturers improve their teaching capabilities. Lecturers can change the 

questions according to the class context. The form is posted to the students’ emails the first time which are then 

accessible during whole semester. Questions are about student feelings, understanding subject matter or any 

difficulty they may have and want to share with the lecturer.  

For this project, open questions were chosen to focus on students’ feedback.  If students were given closed or 

multiple-choice-questions, the possibility is high that they would not give their opinion as needed. Students would 

only give guided answers and not the “real feedback”. To ensure the right necessary feedback the student 

feedback survey is structured in 4 different sections:  

Section one asks about the course name and the lecturer’s name to ensure that all feedback goes to the right 

course. Students are not asked to give personal information to ensure the anonymity of the feedback. As discussed 

earlier Asian students are trying “not to lose their face.” And the anonymity supports this need. 
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Section two seeks feedback about the course. Students are asked to give feedback about what they like and what 

they want to be improved in the course. For example, if a course is handling an intensive theory part, students 

might request that more examples be used to explain the idea of the topic in a clearer way.  

Section three seeks feedback about the lecturer. Students are asked to give feedback about the teaching methods 

of their lecturer. Feedback about teaching methods is an important factor as it shows students can follow the class 

and the lecturer. For example, a lecturer may tend to speak fast when he explains a topic making it difficult to 

follow and understand the course content. With the feedback of the teaching methods, lecturers can gain 

information about learning styles and preferred learning methods and can adjust his teaching in a way to support 

all students in the course.  

The fourth and last question is an open ended question that gives students an opportunity to give comments 

related to the course but cannot be given in section two or three. For example, students are genuinely interested 

in one of the topics and would like to request more reading materials. Since this is not a feedback about the course 

or about the lecturer’s teaching methods, students get the opportunity to make these requests with the last 

question, which covers all other suggestions. 

Project Activities 

The continuous dynamic feedback system will be pilot tested in in a final year course of Bachelor students in 

Hospitality, Tourism and Culinary Arts. Students will be familiarized with the online feedback system at the 

beginning of the semester and reminded every week if needed. After the classes, the lecturer will analyse the 

feedbacks in a qualitative approach and will adjust the teaching methods based on the needs of the students. This 

procedural will be repeated every week of the semester to extend the learning outcome of all students.  

What is the outcome of this feedback system? 

This project is looking at three separate outcomes using the students’ feedback system: 

The first outcome is to realize an instant and continuous feedback from students. Since learning is the centre of 

every classroom, it must be ensured that the best possible learning outcome can be achieved in every course 

(Dobozy, 2011). One way to achieve this is through students’ feedback. Students can give their feedback about 

what they like about the course/ lecturer’s teaching methods and what they would like to see improved. In this 

way students get an opportunity to share their comments and suggestions with their lecturer to frequently help to 

improve the course.  

The second outcome is to support lecturers in collecting feedback from their students. As discussed earlier it is 

difficult for lecturers to get feedback from their students to understand them better and support them in the right 

way throughout the semester. With this student feedback system, lecturers are able to gain information 

continuously from their students and adjust their teaching methods according to the collected feedback. 

The third outcome looks at the learning outcome improvement itself since students are giving their feedback 

about the course and teaching methods and lecturers get the opportunity to analyse this feedback and adjust their  
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teaching methods according to the needs of their students throughout the semester. Therefore, the learning 

outcome should be maximized through this feedback system.  

 

CONCLUSION 

Evaluation forms need to be designed in a way that lead the lecturer and faculty to professional development, 

while teaching should be seen as a practical activity rather than a technical one (Burden, 2008).  Making a 

connection between academic and personal theory and daily planning and evaluation is a conflict that some 

lecturers deal with it. When the practice does not get any reflection it becomes routine and repetitive. That is why 

the need of continuous assessment is necessary to avoid repetitive mistakes and to take the students’ ideas into 

consideration.   

The dynamic continuous teacher evaluation by student system will give the faculty, lecturer and students this 

opportunity to perform better. The faculty will have a more reliable data for assessing lecturers during and after 

classes. Also lecturers do not need to wait for the results of the evaluation survey to be conducted at the end of 

class to realize their weaknesses and students’ expectations. Students can also openly share their ideas, 

expectations and comments with the lecturers. They would get the immediate benefit of their feedback in the next 

class if it is realistic.  
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